With improvements in information technologies, distance education programs have become widespread. Institutions that offer distance education programs are increasing in number. Scholars who were used to face-to-face teaching began to give courses in distance education programs which entail technological teaching methods, a new teaching experience for the teachers. It was found that the teaching materials used in the formal and distance educations were exactly the same. Some faculty members claimed that infrastructure and technical possibilities of the current system were not sufficient for the use of different teaching materials. However, this study suggests that teachers' beliefs about educational methods are the main reason that prevented the use of different teaching materials in distance education.
INTRODUCTION
Improvements in information and communication technologies enhance teaching and learning environments. In particular, internet technology helps improve education. The use of internet technology has made possible an educational system free of space and time constraints, namely, distance education. This refers to "an interactive and systematic educational process involving the use of technology and media, without space and time constraints." (Gulbahar, 2009; Kaya, 2002; Simonson, 2001; Keegan, 1986) . Given that distance education eliminates space and time constraints, the increasing demand for lifelong learning and distance education programs is obvious. In this regard, universities try to achieve an effective integration of information and communication technologies in their educational programs and to meet this increasing demand.
Good planning, design, management and evaluation are required for distance learning courses to be effective. Yet this does not mean that a good structured distance learning program will always be successful. Beliefs about education have a decisive role in achieving educational goals. Beliefs about education affect pedagogic beliefs, and pedagogic beliefs affect in turn beliefs in technology and its usage (Pajares, 1992) . In other words, there is a linear relationship between belief and practice. Many teachers use technology without changing their pedagogic perspective on education (Zhao ve Cziko, 2001 ).
The teacher-centered approach to teaching does not support the use of technology in classroom, or favors its use to the extent that it helps the traditional teaching methods to persist. Teachers who accept teacher-centered approach do not consider technology as an innovation. When they encounter a different educational system as distance education, they are unable to use it effectively. However, student-centered approach to teaching does not consider technology merely as a means, but an innovation to enhance the effectiveness of teaching. Teachers who favor a student-centered approach use the technologies available in the system in the most effective way (Niederhauser & Stoddart, 2001 ).
Contrary to their experiences and observations, teachers have a prejudice against the use of technology in education. Teachers' personal lives, perceptions, experiences and beliefs all affect their attitude towards a new situation. When they encounter a new technology, they tend to use it as suits their past experiences and beliefs (Kagan, 1992) . This study evaluates how faculty members' experiences with technologies in formal education are transmitted to distance education. It thus reveals the relation between teachers' beliefs about the use of technology and their practices with technologies. The aim of this study was to contribute to the enhancement of the effectiveness of distance education.
METHOD
Qualitative research methods were used since this study evaluates how the faculty members' experiences with technologies in the formal education are transmitted to the distance education.
Research Sample
This research was done with twelve scholars who have taught both formal and distance education at Erzincan University. Table-1 presents participants' demographic data. The researchers categorized the data in different codes, and by comparing the themes and codes they ensured consistency.
FINDINGS
The research findings and the themes that emerged were indicated in terms of frequency and percentage. The quantitative data for each question was matched with statements from the interviews in order to support the quantitative findings.
Technologies Used in Formal Education
Almost all the participants (91.67%) said that slide projectors were the most commonly used technology in formal education.
PowerPoint was the most commonly used teaching technology (58.33%). However, two participants said they did not participate in any activity before they began to teach distance education courses. Of nine research participants, 3 said they were not competent in the use of technology and have difficulty using it, and 6 said it was easy to use technology although they had no experience since they were able to learn to use it quickly. Students can use the messaging system inappropriately, and this negatively affects the course and motivation levels. 5
A course which takes two or three weeks to complete, takes two hours in distance education. Table 7 presents faculty members participated in the study, solutions to problems encountered in the use of technology proposals face to face training and distance education. Some participants said the course preparation required more time in distance education. They emphasized the difficulty of teaching over the internet and of interacting with students. They also indicated the difficulty of using at the same time teaching materials and technologies such as computer, camera, microphone, and that the classroom atmosphere of formal education did not exist in distance education.
Moreover, technical problems and insufficient equipment were considered the main reason for the problems they have with using the technologies. Scholars said that in formal education they could instantly handle problems that arise, but such rapid interventions were not possible in distance education.
SUGGESTIONS
The most remarkable finding of this study was that scholars used exactly the same teaching materials in both formal and distance education, with no concern for the different dynamics of the two teaching systems.
A good structured system has an important role in the success of a teaching model. Yet a good structured system is not sufficient by itself to ensure effective education. System users also affect the efficiency of a system. Thus scholars' beliefs about education need to be analyzed before making structural changes in education. Such an analysis is necessary for a teaching model to achieve its aims.
